The failure to define "extracurricular activities" and "adolescent development" are cases in point. Most of us are in agreement that school athletics, all of which take place after school or on weekends, are "extracurricular activities." Are we also in agreement that social and service clubs/organizations are similarly "extracurricular" if they meet when school is out? What about student government activities that often take up a part of the school day? And what about clubs/ organizations that are adjuncts of academic courses, such as Latin or French clubs, marching bands or orchestras, computer clubs, and debate teams? The absence of parameters for the term implies an inclusiveness that needs, at least, to be categorized if one is to gauge the ways in which "participation" (again, not defined) will affect adolescent development. The absence of parameters for the term also gives the authors license, as it does in their literature review, where the emphasis of "extracurricular activities" is skewed heavily toward athletics. Of the 32 studies included in the Appendix, the authors indicate that 21 deal with athletic participation; in comparison, only one deals with student government participation, and 10 fail to name the type of extracurricular activities in which the samples participated.
Furthermore, because the authors never tell us what constitutes "adolescent development" (physiological development? psychological development? intellectual development? social development?) and because they do not offer a conceptual framework that explains the inclusion of any of the five "areas" (the subsections in Section 1) that presumably constitute aspects of adolescent development, we are left to draw our own conclusions about the ways in which school size, for example, or socioeconomic status contribute to or hinder the "adolescent development" that is supposed to be affected by extracurricular activities and are asked, at the same time, to accept on faith the authors' contention that the variables are, in fact, valid. The focus on any "relationship" between extracurricular activities and adolescent development necessarily suffers.
In the absence of such key definitions, the authors' approach to their study reflects an imbalanced and incomplete point of view of high school extracurricular participation. This point of view can be seen in the abovementioned emphasis on student involvement in athletics. Taking that emphasis as a cue, we will, in our critique, consider only issues that pertain to research on sports.
With Recognizing that "extracurricular activities" can be defined in a number of ways, we have, nevertheless, chosen to confine our critique to studies that emphasize participation in athletics because of this particular skew in the Holland and Andre study. A clear definition of the term-one that might have included social as well as service activities-undoubtedly would have given the authors a more balanced approach to the topic. Be that as it may, we agree with them that participation in extracurricular activities play an important part in a student's total development. Others are of similar opinion: in their analyses of schooling in the United States, Lightfoot (1983), Goodlad (1984) , and Sizer (1984) find that
